
The percentages of institutions reporting critical shortages in qualified full-
time nursing faculty to support nursing students’ education is well 
documented.1 The shortage of qualified full-time nursing faculty remains a 
problem from which institutions have not overcome.

INTRODUCTION

Methodology and design

RESEARCH METHOD

Early-career faculty reflected on their lived experiences of what it felt like 
to be unprepared to teach and the transition from a bedside nurse to the 
faculty role to address their educational and professional development 
needs. The analysis process resulted in four themes: 

RESULTS CONCLUSIONS

Based on the theoretical understanding of pedagogical practice, the 
participants’ degree programs left them with feelings of being ill-prepared 
to implement this knowledge in the classroom.

The early-career nursing faculties’ lack of “socialization to the role” may 
stem from preconceptions of what that means. How they define and 
describe the process of orientation and mentoring can be rooted in prior 
experiences of being socialized to and acclimated into their first nursing 
role.

The early-career faculty believed that teaching internships were needed 
to provide the real-work experience necessary to feel confident in the 
teacher role.

Individuals who cultivate self-reflection capabilities can manage and 
evaluate their self-growth. However, the challenge is how do institutions 
bring out self-determinative actions in adult learners.

The implications that emerged from this study include the need to 
standardize and validate adequate nurse faculty preparation throughout 
the nursing curriculum, the need for further acclimatization into the 
faculty role, the need to incorporate teaching internships before 
transitioning into the faculty role and the need for further assessment on 
how to incorporate self-regulation theories throughout the facilitation 
process.

Early-career nursing faculty preparation, transitional support and 
professional development can play an instrumental role in staying or 
leaving academia. Therefore, maintaining the appropriate nursing faculty 
numbers, particularly those in the early career stage, is contingent on 
rigorous educational preparation, institutional support and continuing 
professional development.
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The primary research questions were:
1. Early-career nursing faculty’s perceptions of their educational and 

professional needs are?
2. What factors participants perceive hindered their professional 

development in the nursing faculty role?
3. How participants attempted to gain the knowledge and develop the 

professional skills they perceived were necessary for the faculty role?
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Attributing to the looming faculty shortage includes:
• Downturns in nursing student enrollments in the 1980s and late 1990s.2

• Increased employment of adjunct and part-time nursing faculty.2

• Lack of doctorate-prepared faculty to recruit from1

• Average faculty age and retirement.1, 3

• Inability to attract and retain qualified nursing faculty due to better-
paying positions outside of academia.1

• Subsequent reduction in nursing faculty through attrition. 4

Within the foundation of a qualitative method, this study was most 
appropriate utilizing Moustakas’s (1994)  heuristic phenomenological 
design. 7

Materials or instrumentation

STATEMENT OF THE PROBLEM

The problem explored in this study was that early-career nursing faculty 
were assuming the faculty role without sufficient educational and 
professional development. Furthermore, the lack of preparation for the 
rigors of academia results in early-career nursing faculty.5, 6 Early-career 
nursing faculty lived experiences of their teaching expertise, and the 
professional development support they received is significant for predicting 
faculties' intent to stay in the institution.5 However, there is a gap in the 
literature in understanding what those exact needs are.6

RESEARCH QUESTIONS

Table 1  
Demographic Data of Sample)

•Identifying with the 
phenomenon

•Researcher direct 
experience

Step 1

•Immersing oneself
•Self-dialogue

Step 2 •Stepping back from 
the immersion

•Researcher seeks 
new meaning

Step 3

•Explore hidden 
meanings

•Assigning codes and 
themes

Step 4 •Revisiting research 
questions

•Exploring various 
perspectives

Step 5

•Culminating the 
research

•Depicting 
participants' 
experiences

Step 6

Population and sample

Sixty-minute semi-structured interviews served as the primary data 
collection method, guided by a 13-question interview protocol developed by 
the researcher and reviewed and edited based on the expertise and 
feedback from Northcentral faculty members.

Procedures

IRB approval Recruitment via 
social media

Self-scheduled 
interviews via 
"You Can Book 

Me"

Interviews over 
Zoom, real-time 

transcription 
with "Otter"

Collect and 
analyze data 

with "Atlas.ti"

Balance 
between 

theory and 
practice

Socialization 
to the role

Real-world 
experience

Ownership 
for ongoing 

learning

Common perception 
that graduate studies 
would prepare them for 
the academic role

Assumption that all 
nurses know how to 
teach

Expressed greater focus 
on essential teaching 
skills

Lacked sufficient hands-
on experience

The population included graduate-prepared early-career nursing faculty. 
This required participants to have less than five years’ experience in 
teaching. The additional inclusion criterion was currently teaching in a 2-
year or 4-year college nursing program and unprepared for the role. The 
purposive sample consisted of nine early-career nurse faculty. The 
participants’ demographics included variable levels of degree obtainment, 
ages, gender, ethnicities, employment setting and status (Table 1).1

Feeling of not 
knowing what to do 
once in the role

Academic 
responsibilities 
require more than 
knowing theoretical 
concepts

Transition experience 
lacked an adequate 
orientation and 
mentoring

Overall, a lack of 
institutional support 
and guidance

Learning how to teach 
must come from on-the-
job training, not from 
course practicums alone

Need an internship or 
residency program

Incorporate and 
mandate School of 
Education’s mandatory 
teaching hours

Real-world experience 
needed to feel confident 
in the role

Self-reflection in 
assessing professional 
development needs

Seek out further 
learning opportunities

Ongoing learning falls on 
both the institution and 
oneself

Need for continual 
learning

Related themes:
Content centered
Formal preparation
Learned vs needed
Skills needed

Related themes:
Faculty relationships
Transitional support
Institutional support
Orientation/mentoring

Related themes:
Learning experiences
On-the-job learning
Lack of application
Teaching hours

Related themes:
Personal responsibility
Shared responsibility
Self-initiating learning
Life-long learning

In-depth interviews were conducted. A total of nine early-career nursing 
faculty were interviewed. Interviews were semi-structured and conducted via 
Zoom conferencing software. The interviews were audio and video-recorded, 
transcribed verbatim in real-time utilizing Otter for Education software. 
Transcripts were analyzed thematically.

“I received zero hands-on training 
for my job, and it was flying by the 

seat of my pants.”

Downturn in 
nursing 
student 

enrollments

Increased 
adjunct and 

part-time 
faculty

Lack of 
doctorate-
prepared 

faculty

Average 
faculty age 

and 
retirement

Inability to 
attract and 

retain 
qualified 
faculty

Nurse faculty 
attrition

Demographic Study sample National data

Average age, 
range

Average, 51.4 years,
Range 46-59

Average age, nurse faculty:
Doctorate-prepared range: 51-63
Master’s-prepared range: 49-57

Gender (8) females,
(1) male

Ethnicity Caucasian (6),
African American (2),
Asian (1)

Obtained degree MSN (5),
Post-MSN (1),
Current doctoral student (2),
Ph.D. (1)

Vacancy percentage for MSN-prepared: 8.7%,
MSN, but doctoral preferred: 34.6%,
Doctoral-prepared: 56.1%

Employment 
status

Full-time faculty (5),
Part-time faculty (4),
Tenure track (1)

Vacancy percentage for full-time: 7.9%
Tenure-track: 41.8%

Employment 
setting

Public 2-year college (4),
Public 4-year college (3),
Private 4-year college (2)

Vacancy percentage: 
Employed in public college: 8.0%
Employed in private college: 15.7%
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